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Abstract

The present study explored the role of peer relations and family system on academic expectations
of adolescents. It was hypothesized that there would be a significant relationship among peer
relations, family system and academic expectations of adolescents. A sample of 364 adolescents,
boys (n=139) and girls (n=225) with the age range of 15-19 years was taken from different
universities of Islamabad and Rawalpindi, Pakistan. Measures included Academic Expectations
Stress Inventory by Ang and Huan (2006), and Index of Peer Relations by Hudson (1982), with
use of correlational method. Results suggested significant correlation among study variables. A
positive correlation of academic expectations was found with peer relations. Results showed non-
significant difference in study variables with respect to gender. Regression analysis revealed that
23% variance was produced by peer relations in academic expectations. Results of One Way
ANOVA showed significant difference between nuclear and joint family adolescents on peer
relations, others expectations and self-expectations.
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Introduction

Families provide the bonding glue for the
healthy and positive environment that
encourages the adolescents to flourish their
capabilities maximally. Studies prove that
there are positive effects of family time and
environment on development of children

including school achievements as well as
future career (Yeung & Stafford, 2003).
Research highlights the importance of the
family system however, the impact of
combined family system, which is the
hallmark of the eastern culture has not been
discovered vastly so far. Culture also regulate
the family network by building family type,
family size and form and the family
functioning by defining barriers, rules, make
connections  between patterns, regulate
practices, along with position and ranking in
the family (McGoldrick et al., 2005).
Adolescents of a nation, get in the colleges
and universities with a motivation and clear
purpose to achieve the goals that can secure a
bright future for them. They also have to face
many challenges during their struggle. Most
of the psychotherapeutic intervention goals
are set up for adults and needs of adolescents
regarding the attainment of emotional
demands for future concerns are neglected
mostly. Hence, evidence from different
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platforms suggest that prevention and
treatment programs for adolescents are
required (Das et al., 2016).

Adolescents of present age have to face not
only the pressure of the expectations and
demands of those related to them but also the
hazards and difficulties which are a lot more
intense than those faced by their elders during
their time because traditionally Pakistan had
joint family system and bonding within a
family structure (Faroogq et al., 2015).
Adolescence is not the time of trouble and it
also disagrees with excessive family and peer
stressful situation during this time. On the
other hand, adolescents see this time of
transition as including challenges and trials
that are related to physical, mental, and social
development. Although this period of
adolescence has certain advantages but there
is another aspect to notice that today’s
adolescents are not given appropriate support
and measures that can help them get through
this difficult period in a smooth way into
adulthood as a complete human being
(Furstenberg et al., 2005). Apart from the
stresses linked to bodily changes, adolescents
have to go through another very important
period during which they have to work up
hard in excelling in academics so that they
can get somewhere in the future.

Family system has a huge importance in
developing basis of youngsters as they grow
older and learn how to handle their life
changes. One of the prominent functions of a
family in eastern cultures is to determine
career one has to pursue (Itrat et al., 2007).
Having a successful academic life is very
crucial for an adolescent’s life as it becomes
a benchmark about how successful a
youngster would be in the future life such as
university and practical life. Families and
parents mold and shape the success of
academic work of children as they can prove
to be the great motivators for getting through
tough academic testimonies. Based upon
Parental Development Theory, a theory was
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derived that investigates the parental roles in
the growing age of children. It also looks into
the interaction ways of parents that may
affect the well-being of a child (Mowder,
2005). The role of a parent can be modified
and shaped by a number of reasons such as
childhood experiences of parents and their
background, culture, and society (Rosenberg
etal., 1995).

The way children relate with their peers and
friends, have an important play in
determining their overall development
mentally, physically as well as socially.
Psychosocial adjustment in early childhood
and adolescence can guarantee a balanced
and healthy life ahead. It is very obvious and
common for the teenagers to get intimate and
close with their fellows as emotional maturity
and socialization are interconnected so this
maturity increases the relations with peers
because during this time they are vulnerable
naturally. There is a need for greater level of
trust because of this vulnerability. Therefore,
teen peer grouping and groups become very
important during adolescence. It happens
because it’s the time when close friendships
are formed and interpersonal relations are
built due to this peer bonding. Before this
age, only families are source of support and
closeness but now, they become independent
and relate with each other as an independent
person. This greater interaction is in a way a
symbol of independence among teens.
Adolescents might choose to alter their
choices, activities, speech, dressing, and
behaviors to gain acceptance from their peers
which is a source of feeling safe and
belonged.

Adolescents respond to peer pressure when
they modify their choice and behaviors to feel
included by their friends. This conformity to
peers can often result in adverse
consequences such as wearing inappropriate
clothes, skipping studies, using drugs or any
other socially not approved activity.
However, there can be positive influences of
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peer pressure too that most parents do not
consider. If this association is positive and
genuine, peers can influence each other in
putting up hard work in studies, avoiding bad
choices and making wiser choices regarding
career choices as well because they are
relatively mature cognitively as well as
emotionally. As it is important for
adolescents to "fit in™ with friends so they
might like to participate in the same activities
and hobbies similar to their peers. They spend
time with each other and share experiences to
find a sense of belonging. Generally,
youngsters will proceed toward their peers
with whom they share common activities and
interest, same cultural values, or a similar
view regarding life. However, at times, it is
possible for teens to get attracted to a very
different group of individuals too. Peer
groupings of adolescents are very different
from the friendships of younger kids. These
groups are more cohesive, bonded, dependent
upon each other for feeling good. As the
quality of relations change for teens due to
their physical and mental changes, their
friendships also get modified. They need
more trust and closeness along with deeper
commitments to feel protected and belonged.
When adolescents have good friends around
who stand by them and remain loyal, their
confidence level also gets boosted (McLeod,
2013).

Although, adolescents enjoy good peer
company but this bonding and closeness
which is the hallmark of adolescent groups
can also gravitate towards a number of issues
in early years of adolescent life and later as
well. Due to formation of certain groupings,
some children definitely get left out and this
social isolation and rejection can be painful
especially for those kids who are sensitive. At
other instances, negative labeling can also
result due to certain activities, arguments, and
interests of these adolescent groups. For
example, movies and other social media has
a major influence in portraying the typical
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image of popular and unpopular students
which can lead towards tension and conflicts
between different groups and can result in
unpleasant consequences. Among these
unpleasant consequences, bullying is one. It
may happen when one group has strong
power (mental, physical, social or financial)
and control while other group is vulnerable
and weaker (Patton, 2004).

The results of researches (Hussain et al.,
2008) done on relationship between culture
and self, explain how expectations give rise
to stress related to academics among Asian
students. Western culture has an independent
concept of self while this concept is
interdependent in Eastern culture.  The
concept of self is influenced by the
orientation of culture so the culture itself will
produce psychological differences that
critical in forming the concept of the self of a
person.

In another study, it was concluded that
healthy relations, positive self-image, and
self-respect has a positive impact upon
expectations related to academics, career,
future goals, exploring and planning careers.
Bradley and Inglis (2012) have a stance that
if students have suitable strategies and are
able to use them actively, this may help them
out in reducing the stress arising from any
current social situation such as load of
expectations that arise from family or peers.
This might lead towards handling this
situation mentally as well as physically in a
positive way. Academic expectations get
positively affected by the use of active and
proper strategies to cope with the stress.

The major aim of present research is to
explore the role of family system and peer
relations on academic expectations among
adolescents. The level of problems that
hinder the academic performance among
students is significant and it also leads
towards problems related to psychological
well-being of adolescents. Among these
factors, support provided by parents in family
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and support provided by peers are basic
source of influence for adolescents because
these factors can impact the performance of
adolescents. The expectations that arise from
parents and teachers may also contribute in a
student’s perception of studies and success.
Furthermore, the expectations a student set
from self may also impact significantly the
confidence level of a student in his/her
academic capabilities.

All these factors add on to the difficulties of
adolescents who are at a crucial stage of their
lives where they are under a lot of pressure of
making responsible decisions regarding
career and future. The present research aims
at knowing basic factors that can contribute
towards the stress faced by adolescents with
respect to how this stress can affect academic
performance among Pakistani adolescents.
Additionally, this study will be helpful in
making an understanding of how the results
can be beneficial in designing and
implementing  interventions  for  the
adolescents, which can lead them towards a
safer path in future. Further study of the
factors that add on to difficulties of
adolescents related to family, peer relations,
and academic expectations of adolescents is
desired.

Method

Research Design

Quantitative, cross sectional research design
was used for current study.

Sample

Sample consisted of 364 adolescents as
research participants (N=364). The number of
boys was (n=139) while number of girls was
(n=225). All the participants were taken from
different private and governmental institutes
(colleges and universities) of Islamabad and
Rawalpindi. The age range of participants
was from 16 to 19 years, who belonged to
different socioeconomic classes. Random
sampling method was used to collect the data.
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In the inclusion criteria, students of fresh
study years were taken only. In the exclusion
criteria, students repeating courses, or those
taking the optional courses, or already passed
students were not taken.

Measures

Demographic Sheet and Consent Form

To acquire some extra details about the
participants, a demographic sheet was given
along the scales. The sheet included
information regarding name, age, gender,
name of institute, family system, and monthly
income. Moreover, informed consent form
was also given to participants for taking their
written consent to take part in the research.
They were also insured of confidential
information, protection from any kind of
physical/emotional harm, right to withdrawal
and right of privacy.

Academic Expectations Stress Inventory
(AESI)

This scale measures the level of expectations
as they can become a cause of stress. This
scale was developed by Ang and Huan (2006)
and it consists of nine items that measure the
expectations on two aspects. One aspect is
parents or teachers’ expectations that consist
of five items while the other is self-
expectations that consist of four items. On
both aspects, participants have to rate their
responses from 1 to 5 on each item. There are
no cut-off scores or reverse coding.
Minimum scores range is 9 while maximum
score range is 45 for the scale. Scores on
AESI can be calculated as total as well as
subscale scores. Total scale Cronbach alpha
value is (.89) and for self (.83), and for others
(.87). This scale was used in English for data
collection.

The Index of Peer Relationship (IPR)

The Index of Peer Relations (IPR) was
developed by Hudson in (1982) is a scale
which aims to measure severity and degree of
some issue that peer members may encounter
during their relationships with each other. It
consists of 25 items that can be scored on a
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scale from 1 to 5. Cut-off point for the scale
is 30. Minimum scores range is 25 while
maximum score range is 125. Reveres
scoring have been assigned to Items nos. 1, 2,
4,5, 8, 14, 15, 17, 18, 20, 21, and 23. Total
scale Cronbach alpha value is (.90). This
scale was used in English for data collection.

Procedure

A sample of 364 adolescents was taken for
the current research as participants. All these
adolescents were taken from different
government and private universities of
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Islamabad and Rawalpindi, with the help of
random sampling method. Study participants
were given the scales Academic Expectations
Stress Inventory (AESI) and Index of Peer
Relations (IPR) after they were briefed and
taken informed consent. It was requested
from participants to fill the scales as per their
original opinions. For a smooth collection of
data, institutional permission was also taken
from concerned authorities. Moreover, the
participants  were  insured of the
confidentiality of their data.

Results

Table 1

Descriptive Statistics of Academic Expectation and Index of Peer Relations (N=364)

Range

Scales Mean SD Actual Potential Skew Kurt
Index of Peer 55.00 16.28 25-125 40 -.67
Relations
Others Expectations ~ 15.17 5.5 5-25 A3 .26
Self-Expectations 1260 431 4-20 -21 -.83

Note. Skew= Skewness, Kurt= Kurtosis

Table 1 shows the descriptive statistics for
both variables used in the study. Mean scores
for Index of Peer Relations is 55.00 and
ranges from 22-99. Others Expectations is

Table 2

15.17 and ranges from 5-25. Mean score of
Self-Expectations is 12.60 and ranges from 4-
20.

Alpha Reliability of Index of Peer Relations (IPR), Others Expectations and Self-Expectations

subscales (N=364)

Scales No. of Items o

Index of Peer Relations 24 .87
Others Expectations 5 81
Self-Expectations 4 .78

Note. o= reliability coefficient
Table 2 shows that the reliability for Index of

Peer Relations scale is .87, for Others
Expectations subscale is .81 and for Self-
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Expectations is .78 respectively. The alpha
reliabilities of scales and subscales are
acceptable and satisfactory.
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Table 3

Jabeen et al.

Pearson Correlation of Index of Peer Relations (IPR) and Others Expectations and Self-

Expectations Subscales

Variables 1 2 3
1. Index of Peer relations .39** A9**
2. Others Expectations .64**

3. Self-Expectations

Note. **p<.01

The Table 3 shows that there is strong
significant positive relation between Index of
Peer Relations Scale and Others Expectations
and Self-Expectations subscales. Moreover,
the above table showed that there is strong

Table 4

positive relation between index of peer
relations and others expectations among
adolescents. In the same way, the index of
peer relations has positive relation with self-
expectations among adolescents.

Linear Regression Analysis Showing Index of Peer Relations as Predictor of Academic

Expectations among Adolescents (N=364)

Academic Expectations

95% ClI
Variables B UL LL
Constant 13.27*** [10.60-16.30]
IPR 26%** [.21-.31]
R? .23
F 109.76***

Note. Cl=confidence interval, LL=Lower Limit, UL= Upper Limit,**p<.01, **p<.01

Table 4 shows that linear regression was used
for this analysis. Table suggests that about
23% variance was produced by peer relations
in academic expectations in the first step. In

added. Since the results were significant
therefore, it can be concluded that peer
relations is a significant predictor of
academic expectations.

second step, academic expectations was

Table 5
Mean Differences in Family System on Index of Peer relations, Others Expectations and Self-
Expectations (N=364)

Variables Nuclear Joint
(n=246) (n=118) 95%ClI Cohen’s d
M SD M SD t(362) p LL UL
IPR 54,70 16.65 55.67 15.50 9.67 .000 -18.94 12.53 .05
Others 1483 554 15.89 5.27 5.26 .000 -4.28 -1.95 19
Expectations
Self- 1249 450 12.85 3.87 6.05 .000 -3.70 -1.89 .08

Expectations
Note. p= significant value; Cl= confidence interval; LL: lower limit; M = mean; SD = standard
deviation.
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Table 5 shows that there is significant
difference between nuclear and joint family
adolescents on peer relations, others
expectations and self-expectations. Further,
the table shows that adolescents of joint
family system have stronger peer relations as
compared to adolescents of nuclear family

Table 6

Jabeen et al.

system. The table shows that joint family
adolescents have others expectations as
compared to nuclear family adolescents. The
above table also shows that there is a
significant difference between adolescents of
joint and nuclear families on self-
expectations.

Mean Differences in Gender among on Index of Peer relations, Others Expectations and Self-

Expectations (N=364)

Variables Boys Girls
(n=139) (n=225) 95%ClI Cohen’s d
M+SD M+SD 1(362) p LL UL
IPR 54.97+15.10 55.02+17.00 .03 977 -3.51 341 .00
Others 15.14+5.05 15.1945.73 .08 .933 -1.21 111 .00
Expectations
Self- 1253+ 3.91 12.66 +4.56 29 776 -1.05 .784 .03

Expectations
Note. p= significant value; Cl= confidence interval; LL: lower limit; M = mean; SD = standard

deviation.

Table 6 shows that there is non-significant
difference between boys and girls on peer
relations. The above table shows that there is
non-significant difference between boys and

Table 7

girls students on others expectations. Further,
the table shows that there is non-significant
difference between boys and girls students on
self-expectations.

One Way ANOVA showing Monthly Income Differences (low, middle, high) on Index of Peer
Relations, Others Expectations and Self-Expectations (N=364)

Variables Low Middle High F P
M £SD M £SD M £SD
Index of Peer 60.46+15.22 53.56+16.14 54.56+16.92 5.02 .007
Relations
Academic 28.80(+8.45  27.39+9.11 28.04+ 8.62 .70 494

Expectation

Note. M= mean; SD= Standard Deviation; F= F-ratio; p= significant value

Table 7 shows that there is non-significant
difference on monthly income (low, middle,
and high) on index of peer relations and
academic expectation. However, multiple

Discussion

The current study was conducted to see the
role of family and peer relations in academic
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analysis of Post Hoc showed that there is
significant difference between low and
middle income groups on index of peer
relations.

expectations stress among adolescents. First

hypothesis of the current study was that there
will Dbe significant positive relationship
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between peer relations and academic
expectations. To determine this relationship,
Pearson Product Moment Correlation was
used and results supported this claim with a
significantly positive finding. There are
many researches that support current finding.
Ang & Huan (2006) were of the view that
pressure (parental, peers, teachers) and stress
can even lead students towards suicidal
ideations, if it’s adverse. Pike (2006) also
explored this relationship and found that
there is a significant positive relationship
among stress and pressure, academic
achievement and academic expectations. A
number of reasons can support this claim
such as teachers and parents expect a lot from
children which results in high expectations in
academics. Another reason can be that in
collectivistic cultures, it’s very common to
expect a lot from children and Pakistan is
basically a country with most of collectivistic
culture environment so, the results are
coherent with observed trends of our society.
The second hypothesis of the current study
was that academic expectations will be
predicted by peer relations among
adolescents. To check this assumption based
upon hypothesis, linear regression was used.
The results suggested that about 23%
variance was produced in index of peer
relations by academic expectations in the first
step. In second step, academic expectations
was added. Since the results were significant
therefore, it can be concluded that index of
peer relations is a significant predictor of
academic expectations. Among other studies
that support the findings, Pike (2006) found
that stress can predict academic expectation
among intermediate students, this stress
comes from factors such as pressure of
performing well, that is maintained by self,
peers, teachers and parents.

In third hypothesis of this study, it was
hypothesized that there will be a significant
difference in peer relations and academic
expectation among adolescents from nuclear
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and joint families. To check this assumption,
Independent sample t-test was used. The
results of this analysis showed that there is a
significant difference between adolescents of
nuclear and joint families on peer relations
and academic expectations. Therefore, this
hypothesis was also accepted. To support this
finding, a study is quoted which was done by
Diener et al. (1995) and it came up with a
conclusion that students from Asian and
Asian American have more academic
expectations and related stress which is
maintained by peers and parents because of
the reason that Asian culture is collectivistic
in nature where extended family is also
viewed as immediate family. As Pakistan is
part of Asian culture, we also follow trends of
collectivistic culture so; it’s very obvious for
our peers and parents to expect a lot from
adolescents and unknowingly putting a lot of
unwanted pressure upon a student as well.

In forth hypothesis of this study, it was
hypothesized that there will be significant
difference in peer relations and academic
expectations among boys and girls. Once
again, independent sample t-test was used to
check this hypothesis. The results showed a
non-significant difference between boys and
girls on peer relations and academic
expectations. Therefore, forth hypothesis was
rejected. This non-significant result can be
supported by a finding done by researchers
Kausar and Munir (2004) that explains that in
Pakistani culture, more  academic
expectations and pressure is bound to
sciences students no matter they are boys or
girls. Demographics are always a good
source to gain an extra insight into study
variables. Not only it’s wuseful extra
information, it can be used later on as well.
One Way ANOVA was used upon monthly
income groups (low, middle, high). The
results of this analysis showed a non-
significant difference upon low, middle and
high income groups. So, this hypothesis was
rejected. Bradley and Inglis (2012) also came
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up with similar results that a non-significant
difference exists between stress and pressure
(peers, parents) and how this stress and
pressure is handled on basis of class.
Implications of the Study

Findings of this study may have some vital
implications. First of all, there is a need for
more information to deal with changing
trends of current age so that today’s
adolescents can be equipped with all the
necessary skills to deal with stress and
pressures that impact their potential and
ability to perform and excel. Additionally,
these findings can be a great deal of help in
designing and implementing the
interventions that can bring good results and
can save mental health of adolescents.
Moreover, these results can be used in
educating peers, teachers, as well as parents
in developing more realistic and rational
expectations from adolescents.

Limitations and Suggestions

Followings are the limitations and
suggestions of the current study. In the
current study, only peer relations and family
system were seen with reference to academic
expectations but there are many others factors
which also contribute towards these
expectations which were not covered. Only
adolescents were taken as sample and all
other students were ignored who are under
similar expectations and pressures. No
comparisons of major study areas was done.
As it was a mini research project so only two
measures were used. A major project must
be done on the same variables for detailed
and better findings. Data must be collected
from different cities of Pakistan so that a
better understanding can be reached
regarding situation and facts. Indigenous
measures should be used for data collection
as they can represent our society better.
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